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ABSTRACT

This study aimed to investigate the role of teachers’ attitudes and school culture in
predicting the self-efficacy of primary school teachers. The research was applied in
purpose, quantitative in nature, and employed a descriptive-correlational design. The
statistical population included all primary school teachers in Ardabil during the
2023-2024 academic year, totaling 2, 600 individuals. Based on Cochran’s formula,
a sample of 335 teachers (male and female), with an average age of 40 years and
predominantly holding bachelor's, master’s, and doctoral degrees, was selected using
stratified random sampling. Data were collected using three standardized
questionnaires: the Teacher Self-Efficacy Scale by Tschannen-Moran & Woolfolk
Hoy (2001), the School Culture Questionnaire by Gruenert (2005), and the
Professional Attitudes Questionnaire by Igbal (2013). The surveys were conducted
virtually over a two-month period through the Shad platform. Data analysis was
performed using regression analysis with SPSS version 25. The results confirmed
the overall regression model, indicating that both teachers’ attitudes and school
culture significantly predicted teacher self-efficacy (p < 0.05). Based on the findings,
the study recommends implementing continuous professional development
programs, fostering collaborative spaces for experience-sharing, involving teachers
in school decision-making, encouraging professional growth, enhancing
interpersonal skills, and promoting a culture of innovation and transformation.
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Extended Abstract

Introduction
Education plays a crucial role in strengthening a society's culture and
identity while promoting a constructive, humanitarian, and diverse
cultural environment (Zahran, Terada & Saengsroi, 2023). The issue of
high-quality education remains a vital and ongoing concern, and its
advancement within educational systems is influenced by various
factors-most notably, the teacher (Bolkan & Goodboy, 2014). An
effective teacher is a key agent of change and transformation. As such,
modern educational systems place significant emphasis on cultivating
and retaining effective teachers (Fernandez & Moldogaziev, 2013).
Self-efficacy beliefs influence how individuals feel, think, and
behave. A teacher’s sense of self-efficacy refers to their judgment of
their capability to affect student engagement and learning outcomes,
even among unmotivated learners (Ashton & Webb, 1986). Enhancing
teachers’ self-efficacy is strongly influenced by the culture of the
school. School culture encompasses a set of shared values, beliefs,
behaviors, norms, informal rules, and educational and social practices
that shape the school environment and deeply affect the behavior and
personality development of both students and staff (Anwar et al., 2023).
Educational behaviors and attitudes cultivated within the school play
a critical role in shaping its culture. The rules and regulations in place
significantly influence the behavior and performance of students and
staff alike. Furthermore, adherence to and respect for these rules
directly reflect and reinforce the prevailing school culture (Reinius et
al., 2022). Teachers’ attitudes toward education are of paramount
importance, as they have a substantial impact on student learning
experiences and outcomes (Rofiah, 2022). Therefore, this study aims to
investigate the role of teachers’ attitudes and school culture in
predicting the self-efficacy of primary school teachers.

Literature Review

According to Dinarvand and Golzari (2019), research findings indicate
that teacher characteristics-particularly professional attitude and self-
efficacy-play a pivotal role in enhancing their productivity and ability
to fulfill educational responsibilities and meet social expectations.
Thus, identifying the factors that influence teachers’ professional
attitudes and self-efficacy is of great importance.

Klassen and Chiu (2010) highlight the reciprocal relationship
between self-efficacy and teachers' attitudes. Their findings suggest that
while self-efficacy influences teachers’ attitudes, positive attitudes, in
turn, can reinforce self-efficacy beliefs. Teachers who exhibit a positive
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outlook on their profession often report higher levels of confidence and
teaching effectiveness, thereby creating a reinforcing cycle of growth
(Klassen & Chiu, 2010).

Similarly, Tschannen-Moran and Hoy (1998) found that a positive
school culture-marked by supportive leadership, collaborative norms,
and a shared vision-can significantly enhance teachers’ self-efficacy.
When teachers feel supported by their peers and school leadership, they
are more likely to believe in their own teaching capabilities, resulting
in improved performance and job satisfaction.

Additionally, research by Hoy and Miskel (2005) examines the
interrelationship between teachers’ attitudes and school culture. Their
study reveals that teachers’ perceptions of their school environment
contribute to shaping its overall culture. For instance, teachers with
positive attitudes are more likely to engage in collaborative practices
and foster a supportive and cohesive school climate (Hoy & Miskel,
2005).

Although numerous studies have explored the bilateral relationships
between teachers’ attitudes, school culture, and self-efficacy, the
specific role of teachers’ attitudes and school culture in predicting the
self-efficacy of primary school teachers has been relatively overlooked.
This study aims to fill that gap by examining the simultaneous effects
of teachers’ attitudes and school culture on the self-efficacy of primary
school teachers.

Methodology

The purpose of this study was to examine the role of teachers' attitudes
and school culture in predicting the self-efficacy of primary school
teachers. Given that the findings of this research have practical
implications, the study is classified as applied in terms of its objective.
Furthermore, since data were collected using questionnaires and the
analysis involved quantitative data, the research is quantitative in
nature.

From a methodological perspective, this study employed a
descriptive-correlational design using regression analysis. The
statistical population consisted of all primary school teachers in Ardabil
City during the 1402—-1403 academic year, totaling 2, 600 individuals.
Based on Cochran's formula, a sample of 335 teachers (both male and
female), with an average age of 40 years-most holding bachelor's or
master's degrees, and a few with doctoral degrees-was selected using
stratified random sampling.

The data collection instruments included the Teacher Self-Efficacy
Scale developed by Tschannen-Moran and Woolfolk (2001), the
Standard School Culture Questionnaire by Grunert (2005), and the
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Professional Attitude Questionnaire by Igbal (2013). These questionnaires
were administered virtually through the Shad online platform over a two-
month period. Data were analyzed using SPSS version 25.

Results
The research findings are presented in two parts: descriptive and
inferential statistics.

In the descriptive section, measures of central tendency (mean) and
dispersion (standard deviation) were reported. To assess the normality
of the data, skewness and kurtosis indices were used. These indicators
were calculated for the variables of teachers' attitudes, school culture,
and teachers' self-efficacy.

Table 1. Descriptive findings and normality of data variables of teachers' attitudes,
school culture and teachers' self-efficacy

Variables Average Standard Skewness Kurtosis
deviation

Attitude of teachers 73/543 26/928 -0/019 -1/296

School culture 88/564 29/483 0/017 -1/114

Self-efficacy of teachers  53/865 21/810 -0/083 -1/104

In the inferential section, Pearson’s correlation coefficient was used
to examine the relationship between teachers' attitudes and school
culture with teachers’ self-efficacy. Additionally, a linear regression
model was employed to evaluate the simultaneous effect of these two
variables in predicting teachers' self-efficacy.

Table 2. The results of the regression model for predicting teachers' self-efficacy
based on teachers' attitudes and school culture

Statistics sum of degree of meansquare StatisticsF Sig
squares freedom

Regression 59302/371 2 29651/186 53/824 0/001

remaining 182894/751 332 550/888

total 242197/122 334

According to the above table, the significance level of the regression
model is less than 0.05 (P < 0.05), indicating that the overall regression
model is statistically significant. Thus, teachers’ attitudes and school
culture jointly predict teachers’ self-efficacy.

To determine the individual contributions of each predictor variable,
a regression coefficients table was used, as shown below.
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Table 3. The results of predicting the contribution of predictor variables (teachers'
attitude and school culture) in predicting the criterion variable (teachers' self-
efficacy) based on standard and non-standard coefficients

Model Non-standard Non-standard coefficients StatisticsT Sig
coefficients
Coefficient B standard erroCoefficient B
Fixed value 30/578 4/337 7/050 0/001
Attitude of 0/276 0/067 0/223 4/113 0/001
teachers
School culture  0/317 0/050 0/348 6/401 0/001

Based on the above results, the standardized Beta coefficient for
teachers’ attitudes is 0.223, and for school culture, it is 0.348. Both
coefficients are statistically significant at the 0.05 level (P < 0.05).
Therefore, it can be concluded that school culture has a greater
predictive impact on teachers' self-efficacy than teachers' attitudes.

Conclusion

The aim of this study was to investigate the role of teachers' attitudes
and school culture in predicting the self-efficacy of primary school
teachers. The results confirmed the overall regression model, indicating
that both teachers’ attitudes and school culture can significantly and
simultaneously predict teachers’ self-efficacy.

In interpreting these findings, it can be stated that there is a
meaningful relationship between teachers' attitudes and their sense of
self-efficacy. Teachers with a strong sense of self-efficacy tend to put
greater effort into delivering quality instruction and addressing
students’ individual needs. Consequently, those who possess a positive
attitude toward self-efficacy often demonstrate improved performance
and stronger commitment to their teaching responsibilities.

Teachers' previous experiences-whether successes or failures-can
significantly influence their perception of self-efficacy. Administrative
support and the provision of positive incentives are also critical in
enhancing teachers’ self-efficacy. Constructive feedback and a sense of
support from administrators and colleagues play an essential role in
strengthening teachers' confidence in their abilities. Moreover, positive
and effective interactions with students contribute to a stronger sense of
efficacy. As teachers improve their communication skills and witness
their students’ progress, their self-efficacy is reinforced.

These findings align with the research of Berenj Forosh Azar et al.
(2022), Zahed et al. (2022), Samadi Miarkolaei et al. (2016), Tekin
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(2023), Ozeren et al. (2020), Katsantonis (2020), and Wilson et al.
(2018).

In summary, teachers’ self-efficacy plays a crucial role in their
educational commitment and performance. There is a significant
relationship between teachers’ self-efficacy and their attitudes.
Enhancing teachers’ self-efficacy can lead to better instructional
performance and greater influence in the teaching and learning process.

Furthermore, there is a close connection between school culture and
teachers' self-efficacy. A positive school culture can profoundly impact
teachers' sense of competence. In environments where mutual support
between teachers and students is emphasized, teachers are more likely
to enhance and expand their self-efficacy. A supportive and
empowering school culture helps nurture this sense of confidence.

Creating a dynamic organizational culture that fosters competency
development, encourages  support, enhances interpersonal
relationships, and promotes constructive communication plays a vital
role in increasing teachers’ self-efficacy. Ultimately, this contributes to
improving the overall quality of education in schools.
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