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ABSTRACT

The aim of this research was to examine the studies conducted on Flipped
Keywords: Classroom from different perspectives in Iran. A total of 30 studies were

included in this research. These studies were accessed through various
meta-synthesis -Flipped databases and analyzed using content analysis technique. The findings of
classroom-attitude- this research indicated that there has been an increase in the number of
achievement studies on Flipped learning in recent years. Most of these studies are in the

form of articles, and the most commonly used research methods and
Corresponding author: designs were mixed methods and experimental designs. The teaching

practices mainly targeted university students, and the studies
fazlalif@cfu.ac.ir predominantly employed achievement tests, interviews, and surveys as

data collection tools. Out-of-class activities involved the use of videos,
presentations, and written documents, while practical activities were
conducted in the classroom. The results of the study demonstrated that
Flipped classroom had a positive impact on students' academic
achievement, motivation, and engagement. Additionally, both teachers
and students had a positive attitude toward Flipped learning.
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Introduction

Due to the technological advances in education, significant differences in student
characteristics and educational expectations, experts have tried a variety of approaches
to make learning more effective and sustainable. This raised questions about the roles of
teachers and students in education and led to the advancement of instructional
strategies, methods, and techniques that involves empowering students to actively
participate in the learning process, extending beyond the confines of traditional
classroom settings.

Online learning has become very important recently. Various pedagogical
models promoting online learning can be found in the literature. In some of these
models, the course is taught entirely online, without face-to-face interaction. Blended
learning is a broad term that refers to a learning model that includes multiple models
and uses multiple communication channels. Blended learning includes a variety of
pedagogical approaches, including student-centered learning, active learning, and
problem-based learning (Murray, et al.., 2015). Flipped Learning is considered one of
the learning models in blended learning. By now, everyone in education has probably
heard of “Flipped Learning” and there is an increasing use and interest in Flipped
education as a new educational paradigm (Bergmann & Sams, 2012). In the last few
years, Flipped Classroom has been one of the new phenomena and has made significant
progress, so that educational experts believe that this will revolutionize learning
environments. The use of and interest in this approach are on the rise (Bergman &
Sams, 2012).

Flipped classroom as a new phenomenon have been used with different names,
such as inverted classroom (Bates & Galloway, 2012), blended learning and inverted
classroom (Bergman & Sams 2012), backward (McLaughlin et al., 2014), reverse
instruction (Halili & Zainuddin, 2015).

Some happenings such as Mazur’s “Peer Instruction Technique “in 1996
(Mazur, 2009), the inverted classroom of Lage, et al. in 2000, Salman Khan’s “Non-
profit Web Site “in 2006 which produced educational videos, finally, Bergman and
Sams studies in 2012 consolidated the development of the Flipped classroom.

Flipped Learning is formed by several theoretical foundations. The first
foundation is blended learning proposed by Abeysekera & Dawson (2015) which
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transforms the classroom lectures into online presentations and applies face-to-face
classroom practice, instead. Secondly, the Clark’s student-centered approach that helps
learners to be active in learning environment and helps to change the instructor-centered
learning environment into learner-centered environment which is basically based on the
constructivist theory of learning (Strayer, 2012). Constructivism means “knowledge is
actively constructed by the learner, not passively received from the outside. Learning is
something done by the learner, not something that is imposed on the learner”. Finally,
the last foundation is active learning (Lemmer, 2013) that emphasizes student
engagement in the process of learning (Fazlali,2020).

There are different definitions of Flipped learning in literature. Murray et al.
(2015) provided an explanation of Flipped learning, stating that it is an approach where
students acquire fundamental knowledge through short videos at home and then come to
the classroom to gain a deeper understanding of challenging concepts and correct any
misconceptions. Similarly, Stone (2012) defined Flipped learning as a model where
students watch relevant videos prior to the class and utilize class time to delve into
complex topics, answer questions, and establish connections with real-life situations.
Gopalan and Klann (2017) described it as a blended educational model that enables
student-centered learning by shifting teacher-guided instruction outside the classroom.
In this model, videos serve not only as a means of delivering course content but also as
a digital learning platform as highlighted by Knight (2016).

According to some teachers, pre-class activities should not be limited to the
Internet and videos. Similar goals can be achieved through appropriate educational
materials and training (Kim, et al., 2014). Flipped learning can be defined as a learning
pattern that involves learning course content and acquiring deeper knowledge within the
course. Integrate, question and apply knowledge through class discussions, questions
and answers and hands-on activities. In Flipped learning, students use videos, lecture
notes, etc. at home. (Murray, et al., 2015).

Flipped learning, emerging as an alternative, unlike traditional teaching methods
embrace learning outside the classroom while increasing classroom interaction. Flipped
learning shifts instructional time to student responsibilities outside the classroom,
freeing up time for teachers to use for personal interaction with students and hands-on

experiences in the classroom. In this way, class time is spent on discussing, doing
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homework, applying content, and involves the achievement of higher levels of cognition
taxonomy, such as “application, “analysis, “synthesis, “and “evaluation” by the
guidance of a teacher (See & Conry, 2014). As a matter of fact, the lower levels of
cognition, such as “knowledge “and “understanding “take place outside the classroom.
To engage in Flipped learning, educators must incorporate the four pillars of F-
L-1-P TM model into their practice, i.e. flexible environment is the practice of using a
variety of teaching and learning approaches to meet the interests, needs, and
expectations of students, learning culture means a shift from a teacher-centered
approach to a student-centered approach where learners are actively involved in the
process, intentional content focuses on teacher preferences, and the teacher's role in
researching and preparing content to meet student needs, and professional educator
emphasizes the need for professional and qualified teachers to implement Flipped
learning that guides students by observing how they learn and providing the necessary
feedback. The pillars free instructional time and lets more dynamic and interactive

classroom learning (Fazlali,2020).

From the above explanation, it can be concluded that Flipped Learning is an
alternative learning model in that it makes learning interesting and enables effective and
continuous learning through hands-on activities. In recent years, the growth of research

on Flipped learning in Iran shows interest among educators and practitioners.

This study attempted to review the effects of Flipped learning conducted in Iran.
To this aim, this study used meta-synthesis, also known as thematic content analysis.
Content analysis research can be divided into three categories: meta-analysis,
descriptive content analysis, and meta-synthesis. In meta-analysis studies, only the
results of experimental studies are analyzed statistically, and many studies may be
excluded from the analysis because they do not meet the standards of meta-analysis.
Descriptive content analysis studies require a large number of research studies in a
specific field, which limits in-depth analysis and synthesis.

Meta-synthetic research describes a limited number of studies in a given field in
terms of similarities and differences, critically synthesizing the results and discussing
them in depth (Calik and Sozbilir, 2014). In this case, meta-synthesis is considered the

most appropriate method for this study to identify general trends.
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Method

This study is a meta-synthesis research, which falls under the category of content
analysis methods which is commonly referred to as thematic content analysis. The main
objective of meta-synthesis studies is to combine the findings of similar studies
conducted on the same topic, with a focus on qualitative understanding (Calik &
Sozbilir, 2014; Walsh & Downe, 2005). The process of conducting meta-synthesis
studies involves several stages, including identifying similar studies on the subject,
establishing criteria for selecting studies to be included in the research, comparing the
methodologies used in the studies, and integrating the research results (Sandelowski,
Docherty and Emden, 1997). Given the aim of analyzing studies conducted in Iran on
Flipped learning, in terms of methodology and research outcomes, meta-synthesis is
considered an appropriate approach for this study. For this purpose, the seven-step
method (Sandelowski & Barroso, 2006) is used, the steps of which can be seen in
Figure (1).
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Figure 1. Research synthesis steps. Adapted from Handbook for synthesizing qualitative research, by M.
Sandelowski and J. Barroso, 2006, Springer Publishing Company.

Step 1: Identifying the Research Question
In the first step, the main research question should be identified. what are the effects of

flipped learning on the studies in Iran?

Steps 2 and 3: Systematic Study of Literature and Selection of Relevant Studies
The scope of this study encompasses research conducted between 2017 and 2023,
focusing on the effects of Flipped learning. To collect relevant data, comprehensive
searches were conducted in major Iranian databases such as CIVILICA, Maglran, Ganj,

Noormags, SID and Human Science Portal applying specific keywords related to the
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topic: Flipped education & Reverse instruction,

classroom, Flipped teaching and Reverse teaching.

Flipped classroom, Backwards

Researcher Year Type | Grade
1 | Khalifeh, Ahmad 1402/2023 | Article | Q2 | ISC
, | Ebrahimzadeh shirvani, 1402/2023 | Article | Q1 | ISC
Fatemeh
3 | Noredin, Parvin,et al.. 1401/2022 | Article | Q2 | ISC
4 | Jafari, Esmaeil.et al.. 1401/2022 | Article | Q2 | ISC
5 | Bayat, Parviz,et al.. 1401/2022 | Article | Q2 | ISC
6 | Rezaei,Mahdieh 1401/2022 | Article | Q2 | ISC
7 | Samiei zafarghandi, Morteza | 1401/2022 | Article | Q1 | ISC
8 | Khazaei,Azar 1401/2022 | Article | Q2 | ISC
9 | Rezaeifard, Zahra 1401/2022 | Article | Q1 | ISC
10 | Soleimani, shila 1401/2022 | Article | Q1 | ISC
11 | Ghartali, Ahmad 1401/2022 | Article | Q1 | ISC
12 | Moradi, Rahim 1401/2022 | Article | Q2 | ISC
13 | Askari,Farzaneh 1401/2023 | Article | Q2 | ISC
14 | Froutan,Khalil 1401/2022 | Article | Q2 | ISC
15 | Ahraf,Hamid 1401/2022 | Article | Q2 | ISC
16 | Saheb yar,Hafez 1400/2021 | Article | Q2 | ISC
17 | Soleimani, Habib 1400/2021 | Article | Q1 | ISC
18 | Khazaei, Saeed 1400/2021 | Article | Q2 | ISC
19 | Khoshnood, Hooshang 1399/2020 | Article | Q2 | ISC
20 | Javadi, Nahid 1399/2020 | Article | Q2 | ISC
21 | ghartalebi,Ahmad et al.. 1399/2020 | Article | Q2 | ISC
22 | Alipour, Mohammad et al.. 1399/2020 | Article | Q2 | ISC
23 | Fazlali, Fatemeh 1399/2020 | Article | Q1 | ISC
24 | Parvaneh, Hamid et al.. 1399/2020 | Article | Q1 | ISC
25 S::.S‘emtabar' Dr.s.Abdollah | 1399/2020 | Article | Q2 | I1sc
26 | MirzaeiMatin, khatoon 1399/2020 | Article | Q2 | ISC
27 | Toofani nejad, Ehsan et al.. 1398/2019 | Article | ISC | ISC
28 | Badeleh, Alireza et al.. 1398/2019 | Article | Q2 | ISC
29 | Rajaeian, Neda et al.. 1397/2018 | Article | Q1 | ISC
30 | Kaviani,Hasan et al... 1396/2017 | Article | Q1 | ISC

selection process for the studies included in the research was based on specific criteria.
These criteria required the studies to be printed in Journals of Ministry of Education
with the grade of Q1 or Q2 and ISC. Only the studies that met these criteria were
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included in the research. Therefore, the data analyzed in this study consisted of a total of
30 studies conducted in Iran.

Steps 4 and 5: Extracting Information from Research and Analyzing and

Synthesizing Findings

When conducting a synthesis study, it is essential to analyze previous studies and
findings in the relevant field using qualitative analysis. Content analysis, which involves
coding, is a highly effective method for this purpose. By coding the data, researchers
can identify patterns and establish a framework. Hsieh and Shannon (2005) emphasize
the significance of coding in this process. There are three coding techniques proposed
by Corbin and Strauss (2008): open coding, axial coding, and selective coding. Open
coding involves identifying concepts and exploring their features and dimensions within
the data. Axial coding focuses on linking categories to subcategories and establishing
connections at the attribute and dimension levels. Selective coding, on the other hand,
involves integrating and refining categories. Lee (2001) also highlights the importance

of selective coding in the research synthesis process.

The analysis of qualitative data in this study was conducted using MAXQDA 10, a
software program, in conjunction with the three-step encoding method developed by
Corbin and Strauss. Initially, the content relevant to the research question was identified
in the selected studies, and through repeated reviews, the initial open codes were
extracted. Subsequently, similar codes with the same connotation were classified as
axial codes to establish connections between the open codes. Finally, the data were
selectively coded, and axial codes with similar connotations were grouped into
categories or dimensions. The content analysis form was prepared by identifying
various themes such as publication year, publication type, research method, design,
target population, data collection instruments, teaching practices (including content

subject/discipline, duration of application, activities, etc.), and research results.
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Step 6: Quality Control

To ensure the quality of the study, research papers were evaluated based on various
indices such as publication year, publication type, research methods, design, target
population, data collection instruments, teaching practice (subject/matter). duration of
use, activity, etc. and research results. Only papers that scored highly on these criteria
were selected for further analysis. Additionally, to ensure the reliability of the coding
process, the intra-thematic agreement method was employed, where two coders
independently assessed the data. An expert researcher also re-encoded the data to
enhance reliability. In order to establish internal reliability, the examination of 40
studies in this research employed the use of two separate coders. The calculation of the
correspondence between these coders was carried out using the formula proposed by
Miles and Huberman (1994), which determined that the percentage of agreement was
94%. Consequently, it can be concluded that the coding exhibits a satisfactory level of
reliability (Miles & Huberman, 1994). To ensure internal validity in this particular
study, the data obtained from the studies was consistently reviewed to maintain integrity
and consistency. Furthermore, detailed explanations were provided regarding the
various processes involved, such as the determination of the study population, coding,

and data analysis, in order to establish external validity.

Step 7: Presentation of Findings

The following section provides an overview of the findings obtained from the studies
analyzed in this research. These findings are presented in relation to the year of
publication, type of publication, research methodology, study design, target population,
data collection instruments, teaching practices (including content subject/discipline,

duration of application, activities, etc.), and research outcomes.

Publication Year and Type

Upon analyzing the research conducted on Flipped learning in Iran, it was discovered
that there were no studies conducted prior to 2016. However, in 2016, two studies were
conducted. In the subsequent years, there were 6 studies in 2017, 27 studies in 2018,

and 31studies in 2020. Consequently, it is evident that there has been a significant rise
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in recent years in the quantity of studies conducted on Flipped learning, in Iran. The
majority of the studies analyzed in this research were articles, followed by master's

theses, PhD theses, and papers.
Research Method and Design

More than half of the studies on Flipped learning employed quantitative and a mixed
method approach. while others were qualitative methods. The majority of studies
adopted an experimental design, while a smaller number of studies conducted survey,

case study, phenomenological design or meta-synthesis methodologies.
Target Population of the Studies

In the research analyzed, it was discovered that Flipped learning was implemented in
various sample groups or study groups. The majority of studies conducted in Iran on
Flipped learning focused on university students. Out of these studies, some of them
were conducted with university students from other faculties. Additionally, four studies
were conducted with high school students, four studies with secondary school students,

and three study with teachers for professional development.
Data Collection Instruments

The majority of studies conducted in Iran employed interview forms and achievement
tests. In addition to these, the studies also employed scales, surveys, observation forms,

various tests, and document analysis.
Differences and Similarities Concerning Teaching Practices

The research examined various studies that implemented Flipped learning in different
disciplines. The findings revealed that the majority of flipped learning practices were
implemented in English courses and courses related to Information Technologies, such
as programming, computer, and information technologies. Additionally, the
effectiveness of flipped learning practices was explored in teacher education, medical
education, fine arts courses, as well as various numerical and verbal courses. In the
studies conducted the duration of the practices varied. Some studies implemented
Flipped learning for 4-7 weeks, while others for 8 to 10 weeks and over. Overall, it was

observed that most studies implemented flipped learning for a minimum of eight weeks.
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The extracurricular activities involved sharing teaching materials like videos,
quizzes/homework, attendance sheets/written documents, presentation files, and audio
files with the students. The aim was to provide students with theoretical knowledge of
the course content before the actual class. In-class activities, on the other hand, focused
on practical activities such as summarizing the topic, question-answer/discussion,
exercise, demonstration, group work, and problem-based learning. These activities
aimed to encourage students to engage in discussions and apply their knowledge

through hands-on activities related to the topic.

Research Results of the Studies

The findings of the research indicated that Flipped learning has a positive impact on
various aspects of students' academic performance and learning experience. These
include their academic achievement, engagement, motivation, meta-cognitive
awareness, self-learning ability, attitudes, and retention of learning. Additionally, using
Flipped will reduce the level of stress and anxiety associated with homework and tasks.
However, there are some variations in the results across different studies. One study
revealed no significant difference between the experimental and control groups in terms

of readiness for self-directed learning and self-efficacy perceptions.

Teachers and students have identified several benefits of flipped learning. They have
highlighted its ability to promote active participation among students, facilitate effective
and long-lasting learning, boost motivation, create a positive and enjoyable classroom
atmosphere, offer flexibility and self-paced learning opportunities, encourage classroom
interaction and sharing, foster students' sense of responsibility, cultivate higher-order
thinking skills, provide easy access to learning materials, instill self-confidence in

students, and alleviate anxiety.
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Discussion and Conclusion

This research was conducted with the aim of qualitatively analyzing the effects of
flipped learning in Iran's educational system. Based on the results and codes obtained,
findings are presented in relation to the year of publication, type of publication, research
methodology, study design, target population, data collection instruments, teaching
practices (including content subject/discipline, duration of application, activities, etc.),
and research outcomes.

The findings of this investigation have led to the conclusion that in the majority of
studies focusing on flipped learning, researchers tend to favor qualitative and mixed
method approaches. Mixed -method studies are preferred due to their ability to offer a
more comprehensive comprehension of research problems and inquiries. By
amalgamating the limitations of one approach with the advantages of another, these
kinds of studies are able to create a more robust foundation for investigation (Creswell,
2014). Moreover, it has been ascertained that the predominant research design
employed in the studies was an experimental design.

The utilization of experimental design has become increasingly prevalent due to
advancements in technology within the realm of education, as well as the
implementation of student-centered learning models and approaches. This is done with
the purpose of scientifically substantiating the efficacy of these approaches in
comparison to traditional methods (Ross & Morrison, 1996). Consequently, it can be
stated that in the majority of the studies analyzed in this research, the investigation of
the impact of Flipped learning on variables like academic achievement, attitude,
engagement, motivation, anxiety, and so forth necessitates the utilization of
experimental design.

Although the implementation of flipped learning practices can occur at various
educational levels, such as primary school, secondary school, high school, and higher
education (Yoshida, 2016), there is a dearth of studies that examine the effectiveness of
flipped learning practices in primary and secondary schools (Mohanty & Parida, 2016).
The scarcity of research conducted with these age groups may be attributed to the
increased challenges that primary and secondary school students encounter in engaging

in extracurricular activities. Consequently, it becomes evident that there is a need to
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implement flipped learning practices in primary, secondary, and high school
classrooms, while concurrently evaluating the outcomes.

The studies analyzed in this research have determined that the predominant data
collection tools were the achievement test, interview form, and survey. Moreover, it has
been concluded that, in addition to the interview form, the survey and achievement test,
various data collection instruments such as scales, observation forms, various tests,
inventories, diaries, and document analyses were mostly utilized in the respective
studies.

Based on the findings of this study, it has been concluded that, apart from being applied
in various courses, the majority of flipped learning practices in Iran were predominantly
implemented in English courses and courses related to Computer/Information
Technologies. in Mathematics, Science Education courses.

Flipped learning encompasses various practices. According to some educators, pre-class
activities should not be restricted solely to the internet and video resources. They argue
that similar learning objectives can be attained through appropriate learning materials
and guidance (Kim et al., 2014). Furthermore, it has been ascertained that the teaching
based on Flipped learning was conducted for a minimum duration of eight weeks in the
majority of the studies examined in this research.

It has been determined that the implementation of Flipped learning yields a positive
impact on various aspects of students' academic performance. Specifically, it enhances
their academic achievement, engagement, motivation, metacognitive awareness, self-
learning abilities, attitude, critical thinking skills, information literacy, and retention of
acquired knowledge. Additionally, flipped learning alleviates the students' burden of
homework and reduces levels of stress and anxiety associated with academic tasks. It
should be noted that individual studies indicated that Flipped learning did not have a
significant impact on students' epistemological beliefs, transfer of learning, mental risk-
taking skills, computer thinking skills, and learner autonomy scores.

One could assert that flipped learning produces favorable outcomes in students'
educational journeys. This is evident through the improvement in their academic
achievement, engagement, overall performance, motivation, metacognitive awareness,
self-learning capabilities, attitude, critical thinking aptitude, information literacy, and

retention of acquired knowledge. This model ensures a flexible and self-paced learning
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environment, fosters increased interaction within the classroom setting, promotes
students’ responsibility, cultivates higher-order thinking skills, enhances students'
background knowledge, facilitates easy accessibility to learning materials, instills self-
confidence, and effectively mitigates anxiety. Moreover, the implementation of flipped
learning offers several benefits, including enhanced teacher-student and student-student
interaction, personalized learning experiences aligned with individual learning pace,
time-saving for teachers, improved preparedness for class, enjoyable and adaptable
learning experiences, increased access to diverse information resources, and overall

effectiveness in the learning process.

SUGGESTIONS

In order to achieve progress in social, cultural, and economic fields, it is crucial to
implement innovative and qualified practices in all areas of education. flipped learning
has been recognized as an innovative approach in educational settings, with a positive
impact on both the cognitive and affective objectives of students. Therefore, it is
recommended to apply this model to various groups of students across different
disciplines and educational levels, particularly in primary, secondary, and high school
classes. It is important to evaluate the research findings in order to assess the
effectiveness of Flipped learning. Furthermore, incorporating Flipped learning as an
alternative in existing programs can enhance learning outcomes by taking education
beyond the confines of traditional school institutions. This approach creates student-
centered learning environments, aligning with the constructivist approach and

promoting more effective and lasting learning experiences.



Journal Of English Language and Literature Teaching | Volume 2, Issue 2, September 2023

Reference

Abeysekera, L., & Dawson, P. (2015). Motivation and cognitive load in the flipped classroom:
Definition,rationale, and a call for research. Higher Education Research & Development, 34,1e14.
https://doi.org/10.1080/07294360.2014.934336

Alipour, M., Ayati, M., Rostaminezhad, M., & Alipour, M. (2020). The study of students' lived
experiences and perceptions of the effect of reverse learning on technology literacy. Rooyesh-e-
Ravanshenasi Journal (RRJ), 9(10), 1-8.

Ashraf, H. (2023). Comparison of the Effect of Flipped Classroom Teaching and Traditional Teaching
Methods on Students' Achievement Motivation and Academic Stress in English Language Course.
Educational and Scholastic studies, 11(4), 388-367.

Askary.F, Dehghani.M, (2023), Identifying the factors affecting the flipped teaching method in the higher
education system based on the meta-synthesis approach, Journal of Curriculum ResearchVol.12,
No.2,

Badeleh, A., & Izadikhah, E. (2019). Comparison of second grade female students’ amount of learning
and retention of sciences lesson through the webquest, mobile and flipped training methods. New
Educational Approaches, 14(2), 21-44.

Bates, S., & Galloway, R. (2012). The inverted classroom in a large enrolment introductory physics
course: A case study. Paper presented at the HEA STEM Conference, London, United Kingdom.

Bayat,p, zarghami, S. Salehi, A , Ghaedi,Y, (2022)Deconstructive analysis of direct instruction
components from the perspective of the learning in the flipped classroom. Journal of Educational
Research; 11 (45) :41-59.

Bergmann, J., and Sams, A. 2012. "Flip Your Classroom: Reach Every Student in Every Class Every
Day". OR: International Society for Technology in Education.

Calik, M. ve Sozbilir, M. 2014. "Icerik Analizinin Parametreleri". Egitim ve Bilim, 39 (174): 33-38.

Creswell, J. W. (2014). A concise introduction to mixed methods research. SAGE publications.

Calik, M. ve Sozbilir, M. 2014. "Icerik Analizinin Parametreleri". Egitim ve Bilim, 39 (174): 33-38.

Corbin, J., & Strauss, A. (2008). Qualitative research. Techniques and procedures for developing
grounded theory, 3.

Ebrahimnezhad Shirvani, F. (2023). Applying Flipped Language Classroom (FLC) in Reading Course:
Analyzing Iranian EFL Learners' Reading Comprehension Ability and Their Views. Journal of
New Trends in English Language Learning, 2(1), 1-13.

Fazlali, F. (2020). The effect of flipped professional development on novice EFL teachers’ achievement.
Appl. Linguist. Res. J, 4, 154-167.

Forootan, K., Hashemi, S. A., Qaltash, A., & Mashinchi, A. A. (2023). The effect of using the reverse
class approach on learning the experimental sciences of elementary school students. Journal of
psychologicalscience, 21(119), 2285-2302.

Ghaasemtabaar, P. D., Taghipoor, P. D., & Mahdavinasab, P. D. (2020). Flipped classroom affecting
computer self-efficacy and classroom perception among high school students. Quarterly Journal
of Education, 36(3), 91-112.

Gopalan, C., and Klann, M. C. 2017. "The Effect of Flipped Teaching Combined with Modified Team-
Based Learning On Student Performance in Physiology". Advances in Physiology Education 41
(3): 363-367.

Hsieh, H. F., & Shannon, S. E. (2005). Three approaches to qualitative content analysis. Qualitative
Health Research, 15(9), 1277-1288.

Halili, S., & Zainuddin, Z. (2015). Flipping the classroom: What we know & what we don’t. The Online
Journal of Distance Education & e-Learning, 3(1), 15-22.

Jafari, E., Gholizadeh, I., & Ahmadi, A. (2022). Flipped classroom approach: Emerging applications,
functions, and barriers. The Journal of New Thoughts on Education, 18(4), 27-45.

Javadi,N, Panahali ,A, Alivandi,V. , (2020). Comparison of the effectiveness of reverse class teaching
method and lecture method on students' academic enthusiasm. Journal of Teaching Research, 8(2),
176-161.

Kartali, A., Rezaei Zadeh, M., & Alamolhoda, J. (2023). Flipped Classes in Iranian Higher Education:
With an Emphasis on the Benefits for Learners. Journal of higher education curriculum studies,
13(26), 105-134.

Kartali, A., Rezaei Zadeh, M., & Alamolhoda, G. (2020). Identifying barriers to using flipped class in
Iranian higher education. Research in Teaching, 8(4), 230-212.

247


https://doi.org/10.1080/07294360.2014.934336

248

A Meta-Synthesis Study Concerning Flipped Classroom
Fatemeh Fazlali, Mojgan Soleimani

Kavyani, H., LIAGHATDAR, M. J., Zamani, B. B. E., & Abediny, Y. (2017). The learning process in the
flipped classroom: a representation of experienced curriculum in higher education. Journal of
higher education curriculum studies, 8(15), 179-214.

Kim, M. K., Kim, S. M., Khera, O., and Getman, J. 2014. "The Experience of Three Flipped Classrooms
in an Urban University: An Exploration of Design Principles”. Internet and Higher Education 22:
37-50.

Khalifeh, A., Bavali, M., & Rassaei, E. (2023). Proactive Form-Focused Instruction in a Flipped
Classroom: Implicit and Explicit Grammar Knowledge Development and Retention. Language
Horizons, 7(1), 107.

Khazai, A., Nili, M. R., Zaraii Zavaraki, E., & Delavar, A. (2023). The effect of instructional package
based on flipped learning on students’ meta cognition and problem solving skills. Journal of
Psychological Science, 21(120), 2347-2364.

Khazaie, S., & Mashhadi, A. (2021). From Secondary Education to the Healthcare Fields: Exploring the
Feasibility of English Content-based Instruction of Reading Sciences along with Games for
Lifelong Learning. Journal of Educational Scinces, 28(1), 23-42.

Khoshnood, H., Bakhtiyarpour, S., Pasha, R., & Bavi, S. (2020). The Comparison of the effectiveness of
reverse classroom and social network based classrooms on Creativity and Academic Performance
of students. The Journal of New Thoughts on Education, 16(2), 195-224.

Knight, M. 2016. "Flipped Classrooms and Discovery Learning In Business And Professional
Communication™. Business and Professional Communication Quarterly 79 (1): 3-5

Lage, M. J., Platt, G. J., & Treglia, M. (2000). Inverting the classroom: A gateway to creating an inclusive

learning environment. Journal Of Economic Education, 31(1), 30-43.
https://doi.org/10.1080/00220480009596759

Lee, J. (2001). A grounded theory: Integration and internalization in ERP adoption and use. (Doctoral
dissertation). Available from ProQuest Dissertations and Theses database. (UMI No. 3016318).

Lemmer, C. (2013). A view from the flip side: Using the “inverted classroom “to enhance the legal
information literacy of the international LL.M. student. Law Library Journal, 105(4), 461-491.

Mazur, E. (2009). Education. Farewell, lecture? Science, 323(5910), 50-51.
https://doi.org/10.1126/science.1168927 PM1D:19119207

Mahdieh, R. (2022). The Effect of Flipped Classroom Teaching Method on Water Literacy of Third
Grade Elementary Students. Environmental Education and Sustainable Development, 10(3), 73-
85.

McLaughlin, J. E., Roth, M. T., Glatt, D. M., Gharkholonarehe, N., Davidson, C. A., Griffin, L. M., et al.
(2014). The flipped classroom: A course redesign to foster learning and engagement in a health
professions school. Academic Medicine, 89, 236e243

https://doi.org/10.1097/ACM.0000000000000086

Miles, M. B., and Huberman, A. M. 1994. "Qualitative Data Analysis (2nd Edition)". Thousand Oaks,
CA: Sage Publications.

Mirzaei Matin, Kh. , Moradimokhles ,H. , Salehi, V. , Mirzaeifar .D,(2021), The Effectiveness of
Flipped Classroom on Motivational Strategies for Learning of Physics Concepts, journal of
educational psychology, v.16

Mohanty, A., and Parida, D. 2016. "Exploring The Efficacy & Suitability Of Flipped Classroom
Instruction At School Level In India: A Pilot Study". Creative Education 7 (05): 768.

Moradi, R., & Marjani, M. (2022). Identifying The Components of The Learning Environment Based on
Mobile Technology In Order To Implement An Effective Flipped Classroom: A Synthesis Study.
Research in Teaching, 10(4), 181-161.

Murray, D., Koziniec, T., and McGill, T. J. 2015. "Student Perceptions Of Flipped Learning". In
Australasian Computer Education Conference (ACE): 57-62.

Parvaneh, H., Zoghi, M., Asadi, N., & Ahar, . (2020). Flipped classroom approach: its effect on learner
autonomy and language anxiety of Iranian EFL learners. Foreign Language Research, 10(2), 330-
347.

Parvin, N., & Faroghipor, S. (2022). Investigating the effect of flip instructionon learning Arabic syntax:
A comparative study of traditional teaching methods and modern standard and virtual teaching
methods in Sadi Al-Hayat educational complex. University Textbooks; Research and Writting,
26(50), 66-87


https://doi.org/10.1080/00220480009596759
https://doi.org/10.1126/science.1168927%20PMID:19119207
https://doi.org/10.1097/ACM.0000000000000086
https://jep.atu.ac.ir/?_action=article&au=90222&_au=Khatoun++Mirzaei+Matin&lang=en
https://jep.atu.ac.ir/?_action=article&au=17581&_au=Hossein++Moradimokhles&lang=en
https://jep.atu.ac.ir/article_12820.html?lang=en#aff2
https://jep.atu.ac.ir/?_action=article&au=61618&_au=Vahid++Salehi&lang=en
https://jep.atu.ac.ir/?_action=article&au=90223&_au=Davood++Mirzaeifar&lang=en

Journal Of English Language and Literature Teaching | Volume 2, Issue 2, September 2023

Rajaiean, N., Keshtiaray, N., & Nadi, M. A. (2019). Design of Educational Course for water
Consumption based on Flipped Learning (A qualitative research). Journal of Research in
Teaching, 6(4), 166-188.

Rezaei Fard, Z., Shahrokhi, M., & Talebinezhad, M. R. (2022). Flipped classroom approach in ESP
courses: Focus on ESP students’ critical thinking and engagement. Journal of Foreign Language
Research, 12(1), 74-93.

Ross, S. M., and Morrison, G. R. 1996. "Experimental Research Methods". Handbook Of Research For
Educational Communications And Technology: A Project Of The Association For Educational
Communications And Technology: 1148-1170.

Sahebyar, H., & Mesrabadi, J. (2021). The effectiveness of flipped learning on educational indicators: A
meta-analysis study. Educational Innovations, 20(3), 7-30.

Samiee Zafarghandi, M., & Abdi, K. (2022). The effect of flip learning in experimental science classroom
on students' self-efficacy and learning. Journal of Curriculum Studies, 17(65), 133-158.

Sandelowski , M., Docherty S., and Emden C. 1997. "Qualitative Metasynthesis: Issues and Techniques".
Research in Nursing and Health 20: 365-371.

Sandelowski, M., & Barroso, J. (2006). Handbook for synthesizing qualitative research. springer
publishing company.

See, Sh., & Conry, J. (2014). Flip My Class! A faculty development demonstration of a flipped-class.
Currents in Pharmacy Teaching and Learning« 6(4): 585-588.

https://doi.org/10.1016/j.cptl.2014.03.003

Soleimani, H., & Abdi, A. (2021). The Effect of Flipped Classroom Model on Students' Classroom
Engagement and Writing skills among Students of English as a Foreign Language.
ZABANPAZHUHI (Journal of Language Research), 13(41), 88-105.

Soleymani, S., Aliabadi, K., Zaraii Zavaraki, I., & Delavar, A. (2022). The effect of Flipped-Learning
Model Based on the Problem-Solving Teaching Approach on Students' Problem-Solving Styles of
English Language Learning. Journal of Foreign Language Research, 12(3), 328-342.

Stone, B. B. 2012. "Flip Your Classroom to Increase Active Learning and Student Engagement”. In:
Proceedings from 28th Annual Conference on Distance Teaching and Learning: Madison, WI.

Strayer, J. (2012). How learning in an inverted classroom influences cooperation, innovation, and task
orientation. Learning Environments Research, 15,171e193.
https://doi.org/10.1007/s10984-012-9108-4

Toofaninejad, E., Hooshmandja, M., & Alahkarami, A. (2019). Use of Flipped Classroom Approach in
Higher Education: A Systematic Review. Educational Psychology, 15(53), 183-224.

Walsh, D., and Downe, S. 2005. "Meta-Synthesis Method for Qualitative Research: A Literature
Review". Journal of Advanced Nursing 50 (2): 204-211.

Yoshida, H. 2016. "Perceived Usefulness of" Flipped Learning™ On Instructional Design for Elementary
and Secondary Education: With Focus On Pre-Service Teacher Education”. International Journal
of Information and Education Technology 6 (6): 430-434.

249


https://doi.org/10.1016/j.cptl.2014.03.003
https://doi.org/10.1007/s10984-012-9108-4

