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Keywords: Background: Because dysfunctional motivational beliefs cause problems in student's academic life.
Inquiry, Understanding its constituents is very important. The question is, what are the factors involved in
Dysfunctional, students' dysfunctional motivational beliefs?

motivational beliefs, Aims: The purpose of this study is inquiry of dysfunctional motivational beliefs based on data
data foundation theory foundation theory

Methods: The method of the present study was based on the data of the Foundation Strauss and
Corbin (2015). Statistical population of the present study was all male and female high school
students in Ferdos city who were studying in the 98-99 academic year and had poor academic
performance were selected using purposive sampling (theoretical sampling). Who were interviewed
using semi-structured Descriptive / interpretive (Walsh, Edwards, & Fraser, 2007) interviews. Data
analysis was performed based on three methods of open, axial and selective coding Strauss and
Corbin (2015).

Results: The findings showed Factors affecting dysfunctional motivational beliefs are behavioral,
motivational, emotional, cognitive and personal, school and family factors, some of which appear as
contextual, causal and others in the role of environmental variables. Appropriate attitude of parents
and school staff to the student, proper assessment of stressful situations related to the exam, use of
cognitive and metacognitive strategies as strategies to deal with dysfunctional motivational beliefs
and adverse school, family and individual components are the main consequences of the
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Introduction

One of the important factors that is examined on
academic achievement is motivation. Motivational
beliefs are one of the processes related to motivation
in academic situations (Fan, 2011; Wu & Fan, 2016;
Eccles and Wigfield, 2002; Be yens & Eggermont,
2014). Motivational beliefs are a tendency to
comprehensively  evaluate an individual's
performance according to the highest standards,
striving for success in performance, and having the
pleasure that accompanies success in performance.
Among the motivational beliefs, we can mention
academic self-efficacy, test anxiety, task value,
perfectionism, and seeking help academic, each of
which we will mention in the present study.
Academic self-efficacy reflects individuals' beliefs
about how well they perform in a variety of activities
(Bandura, 1997; Wigfield and Eccles, 2000; Skaalvik,
Federici, & Klassen, 2015). Test anxiety, on the other
hand, is a specific type of anxiety that is associated
with anxiety about possible negative consequences or
poor performance in an assessment (Spielberger and
Vaughn, 1995; citing Nie, Lau & Liau, 2011).0n the
other hand, task value is described as the motivation
for interacting in different activities (for example,
Patricia, 2000, quoted by Torabi, 1399) and various
reasons for doing a task (Wigfield and Eccles, 2000).
According to Stober (2014) perfectionists find their
unconditional acceptance difficult, very eager to seek
approval and avoid disapproval from others, and this
is their preoccupation.. Help-seeking behavior is one
of the important self-regulatory strategies that plays
an important role in the learning process. And by
using it, learners recognize their learning problems
and take action to reduce and eliminate them by
asking questions and helping others (Holt, 2014).
According to the above explanations, motivational
beliefs and related processes are one of the most
important indicators of growth and development of
the education system of any society, and education
officials are obliged to motivate graduates to learn;
Because not having enough motivation can cause
problems such as wasting costs and investments made
in the education sector, inability to train skilled
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manpower for various sectors of economic activities,
wasting manpower in terms of time, Lack of progress
and balanced and sustainable development of society.
Given the issues raised and the role and importance
of dysfunctional motivational beliefs in students'
psychological health and also considering that the
qualitative research method is a flexible method and
able to generate new and amazing information about
the ways people look at the world (Hamersley and
Atkinson, 2007) and identify, analyze, and present
data within the data. we used this method. Therefore,
the present study was conducted with the aim of
examining the processes related to students'
dysfunctional motivational beliefs, and presenting a
psychological model related to these processes based
on the foundation data theory from the perspective of
junior high school students. Now the main question
of the present study is what components can be
examined as the components of dysfunctional
motivational beliefs?

Method

The research uses a qualitative approach and
grounded theory method to explain the dimensions of
students' dysfunctional motivational beliefs. The
study population of the present study includes all
male and female high school students in Ferdows city
who were studying in the 99-98 academic year and
had poor academic performance using Purposive
sampling method (theoretical sampling) and were
selected according to entry and exit criteria. The
number of interviewed samples based on the principle
of saturation in the sample size of 15 people was
considered (Glaser and Strauss, 1967; Strauss and
Corbin, 1998) to collect data from the semi-structured
interview technique of descriptive / interpretive type
(Walsh, And Fraser, 2007) were used individually.
For this purpose, after the necessary coordination for
conducting the interview and determining the time of
the interview, all interviews were conducted by the
researcher himself. At the beginning of each
interview, the possible ambiguities for the students
were resolved by providing sufficient explanations,
and then the interview began. The duration of each
interview was about 2 hours. Each interview, after
being recorded electronically, was read and coded
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according to the method of Strauss and Corbin (2015)
in three stages: open, Axial Coding and selective.

Results

In the present study, among the existing approaches,
the approach of Strauss and Corbin (2015) was used
which itself has the systematic design as a paradigm
model to present the model and the data were
analyzed in three levels of open, axial and selective
coding (Strauss and Corbin,2015). During the open
coding phase, the researcher first attempted to extract
the open source code by breaking down the text of the
interview into message elements within the lines or
paragraphs. At this stage, the researcher formed the
basic categories of information about the
phenomenon under study, by segmenting the
information. At this stage, by analyzing and coding
the interviews, 223 open codes were obtained, which
were identified as initial conceptual propositions. In
the axial coding stage, the process of linking the
categories to the subcategories, and linking the
categories at the level of features and dimensions took
place. In this step, 54 central code or main category
propositions were obtained. In the selective coding
stage based on the data theory of the foundation, in
order to design a paradigm model, one of the
categories is determined as the main category in the
process under consideration and the other categories
are theoretically related to it. The paradigm model in
the contextual theory method includes six
components / categories of the main category, causal
conditions, contextual conditions, environmental
conditions, strategies, consequences, which are
shown in the following figure.

Conclusion

In this section, we explain the paradigm pattern of
dysfunctional motivational beliefs based on grounded
theory. Causal (effective) conditions: refers to
conditions that are the main cause of students'
dysfunctional motivational beliefs. In the present
study, unfavorable social, motivational and cognitive
factors were identified as causal factors affecting
dysfunctional motivational beliefs. This has been
confirmed in the studies of Frederick et al. (2004);
Wiegfield and Eccles (2000) and.Background
conditions: It is a series of special conditions in
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which interactive strategies for managing, managing
and responding to the main phenomenon / category
are performed (Mohammadi, 2006). The components
of contextual conditions are behavioral factors,
motivational factors, emotional factors, cognitive
factors; Adverse individual factors. This has been
confirmed in the research of Eccles and Wiegfield
(2002) and Wu and Van (2016) Wiegfield and
Cumbria (2010) and Scalwick (2014) Naharang
(2013) and Zuckerman (2009).Environmental
conditions: These are the conditions that affect how
they interact and the strategies proposed. (Strauss and
Corbin, 1990, translated by Mohammadi, 2006). The
components of the underlying conditions are school
factors, family factors, and undesirable behavioral
factors. This was confirmed by Schulz (2003); Marsh
et al. (1999); Bessie (2002). Strategies: Strategies
refer to providing solutions to deal with the
phenomenon under study (Strauss and Corbin, 1990,
Mohammadi translation, 2006). In the present study,
appropriate attitudes of parents and school staff to the
student, appropriate assessment of stressful situations
related to the exam, the use of cognitive and
metacognitive strategies to prevent interference and
inhibition of content, attention to internal factors by
the teacher. This has been confirmed in the studies of
Shen, Lee, Sun and Rokavina (2010) and Salami and
Ogundoken (2009).Consequences: The actions and
reactions that take place to deal with the management
of the phenomenon will have consequences (Strauss
and Corbin, 1990, translated by Mohammadi, 2006).
In the present study, participants included
components such as low student motivation; Students
‘unfamiliarity ~ with  cognitive  skills, family
breakdown, and inappropriate school behaviors were
suggested as consequences of students' dysfunctional
motivational beliefs. This has been confirmed in the
studies of Green-Demers and Snyder and Hoffman
(2002). The present study has some limitations. This
research is only related to the students of Ferdows
city. Therefore, caution should be exercised in
extending the research results to other parts of the
country. Therefore, considering the importance of the
issue and in order to achieve more generalizable
results, similar researches should be conducted in
other regions of the country. Also, based on the
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findings, educators such as higher education officials
should pay more attention to the issue of motivational
beliefs and provide strategies to increase motivational
engagement, educational policies and support
resources needed to promote this process.
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Figure 1. Paradigm model in the present study based on data foundation theory
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1. Causal conditions

2, Interaction

3. Core category

4. Contextual condition
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