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Abstract
Self-regulation is the ability to regulate one’s thoughts, behaviors,
motivations and actions to achieve one’s goals. In the same line, self-
regulated learning (SRL) entails plans and behaviors to attain learning goals.
This study investigated the impact of training English as a Foreign
Language (EFL) learner in a Zimmerman and Moylan’s Self-regulated
Learning (SRL) model as directed at reading on their attitude toward EFL
reading. It also examined whether the learners’ proficiency level could
moderate the effect of self-regulation training. Two intact experimental
groups were taught self-regulation strategies while reading, but two control
groups received the traditional, routine reading instruction. The data of the
study were collected by Yamashita’s questionnaire of attitude to EFL
reading. Parametric two-way ANCOVA analysis showed that self-
regulation instruction as directed at EFL reading could significantly improve
participants’ attitude toward EFL reading, but their level of proficiency did
not moderate the effect of self-regulation training. These findings can
provide an incentive for the instructors to help Iranian EFL learners improve
their attitude toward reading through using self-regulation strategies.

Keywords: self-regulation, Self-Regulated Learning (SRL), attitude
to EFL reading, language proficiency, an SRL model
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1. Self-observation

2. Self-instruction
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4. concept-map

5. Time management
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9. Help seeking
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14. Self-evaluation
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Self-regulated Behaviors of the Teacher and Students in the Experimental Groups

in3 hygp Nl 3 1) (s eliidgd wilyS e oS e 4,

(V+3) phige 5 cpopers Joe
Zimmerman and Moylan’s
(2009) SRL model

S asdie |y xles 5 5gs G canlgs o 590l 0L5 5] plae

3 e A e )3 pSe Slredgi g cnsbe ol b cwlsio oligelols Sl plee
o ol lp Y slacslml 0,bys g 35,15 ol 3,900 SleMbl 4y ad > il

RELRE

IV a wilg e &S i el do ot ity 365 5l Canlgd oo (jgelb5 5l wlae
Sppdguoly Cawyd o ol &Yl

Iy oo oyl lae 3)lSel (LY d 4 siawy 395 51 a5 cuild oy 1y (90l )bj olee
glid> glo

5 e o ly o 2 B e ol QIS g 355 5l culid e (iselol ) plee
Sl izl

Glaal LT Semoplnl Bl S wtimdgul 5 SVl 4 cuwlgd o li9all; 5 wlee
So sl LalST ulss cullab oyl

SVl b 5l oo oligelily 4 war Ol 2ig gl 1y 2ladSy plae Jlocsl
L o¥lss lagsplil wpope gsie 5 dguoal plagl Gl bl e b Ly
By 1y oyl cul 0,5 o9 1) (U1 g @l sbi00l

Sslobiarly 353 oulss clacsplinal Jl absye 1o 38 a9 ) (sl wlae

S ) ogie este Sl w3 sl e il

dnoles g AsSoslitul Lgd d93 ooy 5l Nlen lp cudld opile |y el b plae
LSS s WS ) plaiejebody g dikd plodl e g 1) 295 Sian @IS waisbaily
Lol ool el il 4 gapd 5l JB o cabiagln 1) oligel ot pleo
ly 9230y 5 gl Al )3 5 1) 395 olyen il (WS )3 Jltagly WIS (693 WS ey
LS yhgels

55> gy by o) J) waseelse Ko b oulg 5 amla b culg o b
AilgzuSeS

el Ao o
Forethought
ClSs o a3
Task analysis
ATV
Goal-setting
Selyil (5320002
Strategic planning

B350 sl il
Self-motivation beliefs
el 365
Self-efficacy

o o)y 3, sl
Outcome expectations
o sl il

Task interest/ value
hddss Scqs

Goal orientation

3 Slos dls yo
Performance

Solliags ol
Self-control

S5 glags 35yl
Task strategies

Sigeloss

Self-instruction

2 (5w gl

Imagery

Olej Capde

Time management
Sl (6,500 Lo
Environmental structuring

o8 S SeS
Help-seeking




ey

et cdbio S )3 9 O3S iduebisgs Ghisel il

Gl S by g ol edld S a ]y ol b cwlpe gligeloth ) ek
4 39 3ive Bun pl ST Lms g8 03 4 g aisbarsh Bas ules gl by A8 fous
NS as 1y 395 Cygoplpe ) g M bl 45

@ 1y Bl lagplmel 3p)l ol w5 dheSy p Oyla ly el
Sio oo ly sl ol L ety ool o)y S8 G bl (sl ligelinl;
P50 )S6 gl I ude oo cpl WIS LSS ey e el (i LT S
SVl il Jsbo > Sy lss )3 (g Culse (lailpd dr cod S35 ey
Sy 355 Jl ol (o0

Syl olie ) S ) 358 ol plaj e 35 5y igel IS ohes
sl o 25

VIS sl plasln iy LT S o Gapt by cul ol 1) (sl oo
L Spll ol 35508 oys 555 o2 pulyn 5l o 53 51§ s S e

Splod,S S 1y Cllas dng o oty sl o do Cood Sl 03930 3 plisiin o
15 G815 IS5 ol 31, 395 s 3,Shas s b sl on clipol f plee
A5l 365 BT o yed g olasl g, by lasslyml 1y o clde aSly als 295 dgdme
OVl iy IS5 o laibss pae Lol s sy 355 | el oo Ll 3l s

OVl by S5 )3 093 3,Skee [l and btk 395 ] Caslsiae (gl 5l pheo
Kt 5l

Sy g 3Skes (gl by wimdp 1) 25 Glanl 58 eusds 1) oligel ol plee
OB (gl oy 35 3 Canlgd oo LT aled e S O] el 8 o35yl
S b dy il (g BIST ) yige (90, Ses

Olaldl g bais (gl ola 3o
stoldgd Jldeyd 5 a8Me
Interest incentives & self-
consequences

S Al
Self-observation

HLalp gl
Meta-cognitive monitoring

295 3 Sl cud
Self-recording
PR PPN
Self-reflection

355 0)lyd glad anl s
Self-judgment

95 bl
Self-evaluation

e bl
Causal attributions

dghay STy Jul)8
Self-reaction
Slulusllog l cols,
Self-satisfaction/affect
=B/ Bl clablazsl
Adaptive/ defensive

oMigo 5 oyers Joo 3l dlojo S tSuplaing sl stulo)] sloog)S audy o il
Jocply ol gl 1y o oo s SVl g 5 53200y 84 (20 S5 (59, 1y (Y209
9 Nl Ubjgel Jgeme (hoy elul  dulr o33l Joboys S8 (slaeg)S > Suises s
Sl e adSaadls” (il 5 )bl 263, (o)l 395 (S5 paw (sl 00848 )50 gie len
dolidiwp 4 HBEAESES 1 dod (jgal 093 om0y cllaecS > EVlhw 4 b 5 cdlaecS )
4555m b bl (2B obj olyed (oudSH 0bj > 8l 4 (2,55 o)l (YY) Lslely

g bl BT (2S5 53 Jaiome ys



5 swb =9 o ledm ) e Jlo= bl s Gbisel by — sole 4 pis (Nl

Uik (el

)b g3 pib)lsS (igeil 3l Glgie B ooy oo 5 w35 sl 4l ) lieb] Joan jolate 4
Ps 1y oo Jloy b i) el a5l ol ligie Il o Salinl syl
Py oo

el g 53 lss 4y (5,5 aelidus 5l ol slaodls ¢392 Jleys cigeil ¥ Jgie

Table 3
Test of Normality for the Attitudes toward EFL Reading Self-report
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Test of Linearity for Attitudes toward EFL Reading Self-report
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Table 4

Test of the Homogeneity of the Regression of Slopes for Attitudes toward EFL Reading Self-report
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The Test of the Homogeneity of Variance for the Attitudes toward FL Reading Self-report
oblize o ¥ (ool an Veeolil as ) Sy oyl
Sig. Df2 Dfl F
0.283 116 3 1.285

oS5 el 9ol J) e SVl @0 el (sl o 8 S0 (gien W F(VVYV/YAD
Ol 9 Gseiluin e @l 5,8 o 5 4o |y besls 53,5 eolisul g5 e 43)b g
Slosel )3 iales a4 £ Joda 13 55 o blg3 05:50] delidian



vy

et cdbio S )3 9 O3S iduebisgs Ghisel il

(Ve V) bpiloly (ilss a4y (13,55 doliin 53 9ol 9 uoil e (siwoss Jbol £ Joso

Table 6
Descriptive Statistics for the Attitudes toward EFL Reading Self-report
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Two-way ANCOVA: Test of Attitusdes toward EFL Reading by Groups* Proficiency
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